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  Today’s Game Plan 

The New NYS Common Core Assessments  

• Testing Guide Highlights 

Pearson Training: 

• New Rubrics 

• Sample Questions & Student Responses 

Analysis of Multiple Choice Questions 

Passage & Item Review Criteria 



New ELA Assessments 3-8 
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics 

Instructional Shifts and how they will  

be reflected in the ELA Assessments: 
 

  “In ELA, these shifts will be characterized 

by an intense focus on complex, grade-

appropriate non-fiction and fiction texts that 

require the application of academic 

vocabulary and other key college and 

career readiness skills.” 

 

http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://www.nysed.gov/


ELA Assessments & CC Shifts 
Shift 1: Pre-K-5, Balancing 

Informational & Literary Texts 

Passages will be authentic, and will be balanced 
between informational and literary texts. 

Shift 2: 6-12, Knowledge in 

the Disciplines  

Assessments will contain knowledge-based 
questions about the informational text; 
students will not need outside knowledge to 
respond.  

Shift 3: Staircase of   

Complexity  

Passage selection will be based on text 
complexity that is appropriate to grade level 
per Common Core.  

Shift 4: Text-based Answers 

Shift 5: Writing from Sources  

Questions will require students to marshal 
evidence from the text, including from paired 

passages (Grades 4-8 only).  

Shift 6: Academic Vocabulary  Students will be tested directly on the meaning 
of pivotal, common terms, the definition of 
which can be discerned from the text. Academic 
vocabulary will also be tested indirectly through 

general comprehension of the text.  

http://www.nysed.gov/


New ELA Assessments: Highlights 

 Speaking and Listening will no longer be assessed;  

 All text passages will be authentic and worthwhile to 

read;  

 Some text passages may express opinions with which 

the reader may disagree;  

 Text passages may be longer and more rigorous than 

on past tests;  

 Paired passages:  Grade 4-8, possibly for short 

response and extended response;  

 No graphic organizers; 

 New CCLS rubrics will be used for scoring short and 

extended response questions. 



www.lexile.com 

http://www.google.com/imgres?imgurl=http://www.gallopade.com/client/client_images/logos/Lexile.jpg&imgrefurl=http://www.gallopade.com/&usg=__o2M7qyR4CHVnmElko5b9DMNS1w8=&h=367&w=360&sz=57&hl=en&start=2&zoom=1&tbnid=76ORbBVCXWQ36M:&tbnh=122&tbnw=120&ei=lVrlTui-Hurw0gHlwNTgBQ&prev=/search?q=lexile&hl=en&sa=G&gbv=2&tbm=isch&itbs=1


Text Complexity 

Levels of Meaning 

Structure 

Language Conventions 

Knowledge Demands 

CCSS, Appendix A 
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Recommended Distribution of Literary   

& Informational Text by Grade  
2011 NAEP (National Assessment of Educational Progress) reading framework 

Grade Literary Informational 

4 50% 50% 

8 45% 55% 

12 30% 70% 



p. 4 Length of Reading Passages 

Grade 3:   500 – 600 words 
 

Grade 4:   600 – 700 words 
 

Grade 5:   700 – 800 words 
 

Grade 6:   750 – 850 words 
 

Grade 7:   800 – 900 words 
 

Grade 8:   900 – 1000 words 

http://www.nysed.gov/


 2013 ELA Testing Times & Questions 

Grade Book Questions 
Estimated Time 
for Completion 

Session 
Time 

  

3 
11 passages 

 

1 30 MC 50 70   

2 & 3 7MC/3 SR/1ER 50 70   

4 5 SR/1ER 50 70   

Total Est. Time 150 210   

          

4 
11 passages 

1 30 MC 50 70   

2 & 3 7MC/3 SR/1ER 50 70   

4 5 SR/1ER 50 70   

Total Est. Time 150 210   

          

5 
14 passages 

1 42 MC 70 90   

2 & 3 21MC/3 SR/1ER 70 90   

4 5 SR/1ER 50 90   

Total Est. Time 190 270   



New York State 2013  
Grades 3-8 Common Core ELA 

Rubric and Scoring  
Turnkey Training 

Pearson Training: Grades 3-8  



In the past,  

     students were required to  

• characterize the text 
• exhibit a cursory understanding the lead character 
• comprehend one sentence from the entire text 
• understand basic, non-consequential vocabulary 
• answer without a deep analysis of text 
• look beyond text for stimuli 
• answer by recalling text details 
• did not require complete sentences  



Now, students must . . .  

• Comprehend complex, grade-level texts.  What should be noted is 
comprehension of text is assumed, it is not the focus of 
measurement  

• Identify central themes and key text elements 
• Requires students to consider entire text 
• Place aspects of the text in context of the entire text 
• Move beyond basic recall of details within text in ways such as 

making an inference as to how specific portions of text relate to 
the structure of the whole text or wrestle with meaningful, real-
world questions 

• In terms of analysis, students will be asked to make and support 
text-based analyses, to support their text-based analyses with 
key details, and carry an analysis beyond one text, relating details 
to overarching messages of both entire texts 



Holistic Scoring 
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Holistic Scoring 

When scoring holistically: 

 Read thoroughly, yet quickly, to gain an 
impression of the entire response. 

 Read the entire response before determining 
a score, and then promptly assign a score. 

 Read supportively, looking for and rewarding 
those things done well in a response. 

 Keep in mind that each response represents 
a first draft, written under timed conditions. 
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Scoring versus Grading 

 Scoring a state test is quite different from 
grading classroom papers. 

 There is no single “correct” answer to the 
test questions. 

 Students come to the test without knowledge 
of the passages or prompts. 

 On-demand writing does not provide time to 
plan, edit, and revise work as does writing 
compositions for a class. 

16 



Guard Against Scoring Biases 

Appearance of response 

• The quality of the handwriting, 
the use of cursive or printing, 
margins, editing marks, cross-
outs, and overall neatness are 
not part of the scoring criteria. 
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Offensive or Disturbing Content 

• If a student uses inappropriate language, adopts an offensive 
point of view, or perhaps takes a naïve or narrow approach to a 
topic, readers should not let the student’s point of view affect 
the score. Likewise, readers should not let a student’s lifestyle 
or maturity level influence them either positively or negatively 
regarding their writing. 



Guard Against Scoring Biases (Continued) 

Reactions to Style 

• A reader’s own grammatical biases should not play a 
part in assigning a score if the student has not 
violated standard writing conventions. In other words, 
beginning a sentence with “and,” the absence of a 
formal thesis sentence, the use of first or second 
person, or an informal tone are not necessarily wrong 
in this type of assessment. 

Writer Personality 

• Writers may come across as brash, sassy, cute, self-
aware, shy, surly, flat, honest, or naïve. Readers are 
scoring the written passage, not the writer’s 
personality. 
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Guard Against Scoring Biases (Continued) 

Reactions to Performance Assessments 

• Some readers may approach writing assessments 
with their own biases in favor of one type of 
assessment over another. Or, they may believe it is 
impossible to fairly score writing. Or, they may feel 
as though the standards used in an assessment 
violate their own sense of what constitutes good 
writing. It is important for each reader to set aside 
his/her own biases in order to keep the scoring as 
standardized and as fair to each student as possible. 
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Keep in Mind… 

• Remember:  You are scoring, not grading. 

• Set aside your own grading practices while scoring. 

• Determine scores based only on the work in the 
student booklet, using state standards—not 
classroom standards—to score responses 
accurately, fairly, and consistently. 

20 



  2 Point Rubric 

 

•                     Key Words in Each Level 

 

• Noticings? 

 

Highlight 



2-point Rubric: Short-response 
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Score Response Features 

2 Point  The features of a 2-point response are 

• Valid inferences and/or claims from the text where required by the prompt 

• Evidence of analysis of the text where required by the prompt 

• Relevant facts, definitions, concrete details, and/or other information from the text 

to develop response according to the requirements of the prompt 

• Sufficient number of facts, definitions, concrete details, and/or other information 

from the text as required by the prompt 

• Complete sentences where errors do not impact readability 

1 Point  

  

The features of a 1-point response are 

• A mostly literal recounting of events or details from the text as required 

by the prompt 

• Some relevant facts, definitions, concrete details, and/or other information from 

the text to develop response according to the requirements of the prompt 

• Incomplete sentences or bullets 

0 Point  The features of a 0-point response are 

• A response that does not address any of the requirements of the prompt or is 

totally inaccurate 

• No response (blank answer) 

• A response that is not written in English 

• A response that is unintelligible or indecipherable 



And lastly . . . 

• If the prompt requires two 
texts and the student only 
references one text, the 
response can be scored no 
higher than a 1. 



Grade 4 Short-response (2-point)  
Sample Guide Set 

24 
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      Grade 4:  Myth & Fact 

 
“Why the Evergreen Trees Never Lose Their Leaves”   

 

&  
 

“Why are evergreen trees green all year round” 



YOUR Responses:  Notes 

Theme of the myth: 

• . 

27 



YOUR Responses:  Notes – 2/28/13 

Theme of the myth: 

• Kindness will be rewarded 

• Persistence pays off! 

• You get what you deserve. 

• Treat others the way you want to be treated. 

• Don’t give up 

• Be a leader, not a follower 

• What goes around, comes around 

• Helping others 

• Be nice 

• Be a good friend/nice 

28 



YOUR Responses:  Notes – 2/27/13 
Theme of the myth: 

• Kindness will be rewarded 

• Persistence pays off! 

• Determination 

• Goodness pays off! 

• Don’t repay evil with evil.  Look for the best in everyone 

• Kind deeds, no matter how small, do not go unnoticed 

• Misfortune will come to those who do not help 

• Be a friend 

• Be kind to strangers, you’ll never know when you need someone’s help 

• Selfless not selfish 

• Selfishness is punished 

• If you’re kind, good things will come your way 

• What goes around, comes around  

• Karma is a ______;  

• Teamwork ; Collaboration to help others, not yourself 

 29 



Grade 4 Short-response Guide Paper 1 

30 



Grade 4 Short-response Guide Paper 1 Annotation 

Score Point 2 

  

This response makes a valid inference from the text to identify the 
theme of the myth (The theme of that myth is if your kind hearted 
and nice you will be rewarded. If your not nice you will get a 
punishment or not reward). The response provides a sufficient 
number of concrete details from the text for support as required by 
the prompt (The wind asked if it could touch every leaf in the world 
and In the text it says the kind spruce tree so that tells you that the 
tree is kind hearted). This response includes complete sentences 
where errors do not impact readability. 

31 



Grade 4 Short-response Guide Paper 2 

32 



Grade 4 Short-response Guide Paper 2 Annotation 
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Score Point 2 

  
This response makes a valid inference from the text to identify the 
theme of the myth (The theme of the myth is that if you keep trying, 
something good will help you). The response provides a sufficient 
number of concrete details from the text for support as required by 
the prompt (when the little bird broke it’s wing and ask three trees 
to help them, they rejected the little bird. Also when the little bird 
ask three other trees, they help the little bird). This response 
includes complete sentences where errors do not impact readability. 



Grade 4 Short-response Guide Paper 3 

34 



Grade 4 Short-response Guide Paper 3 Annotation 
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Score Point 1 

  
This response is a mostly literal recounting of events from the text 
(The theme of the myth is about a tree and how it helps the bird). 
While the response provides two details from the text (The spruce 
tree let the bird stay on her branches and other trees began to help 
the bird and those trees got to keep their leaves), no valid inference 
and/or claim is present. This response includes complete sentences 
where errors do not impact readability. Holistically, this response 
achieves a score point one by giving only some relevant information 
and no valid claim according to the requirements of the prompt. 

 



Grade 4 Short-response Guide Paper 4 
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Grade 4 Short-response Guide Paper 4 Annotation 
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Score Point 1 

  
This response makes a valid inference from the text to identify the 
theme of the myth (The theme of the myth is that if you help 
someone good things will come to you and that you will feel good 
inside); however, the response does not provide two details from the 
text for support as required by the prompt. 

 



Grade 4 Short-response Guide Paper 5 
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Grade 4 Short-response Guide Paper 5 Annotation 
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Score Point 0 

  
This response does not address any of the requirements of the 
prompt (The evergreen trees leafs are always green in the spring, 
summer, fall and, winter thats why it’s name is evergreen). 

 



Grade 4 Short-response Guide Paper 6 

40 



Grade 4 Short-response Guide Paper 6 Annotation 
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Score Point 0 

  
This response does not address any of the requirements of the 
prompt. 
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Grade 4 Short-response Practice Paper 1 

43 



Grade 4 Short-response Practice Paper 1 Annotation 
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Score Point 1 

  
This response makes valid inferences from the text to identify 
themes in the myth (The theme to...is helping and The other 
theme...is if you don’t help someone, you’re gonna regret it); 
however, the response provides only one concrete detail from the 
text for support (when the little bird broke its wing, the evergreens 
helped it). This response includes complete sentences where errors 
do not impact readability. 

 



Grade 4 Short-response Practice Paper 2 
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Grade 4 Short-response Practice Paper 2 Annotation 
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Score Point 2 

  
This response makes a valid inference from the text to identify the 
theme of the myth (The idea of the myth is if you are nice good 
things happen). The response provides a sufficient number of 
concrete details from the text for support as required by the prompt 
(The evergreens protected the bird and got to keep their leaves. The 
oak, birch, and willow where mean to the bird so their leaves fell 
off). This response includes complete sentences where errors do not 
impact readability. 



Grade 4 Short-response Practice Paper 3 

47 



Grade 4 Short-response Practice Paper 3 Annotation 
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Score Point 0 

  
This response does not address any of the requirements of the 
prompt (The theme of the book is to tell you a little bit about trees in 
the forest and difrences of trees). 



Grade 4 Short-response Practice Paper 4 
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Grade 4 Short-response Practice Paper 4 Annotation 
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Score Point 2 

  
This response makes a valid inference from the text to identify the 
theme of the myth (The theme of the myth is kindness). The 
response provides a sufficient number of concrete details from the 
text for support as required by the prompt (The spruce-tree let the 
little bird with a broken wing live on it’s thik leaves all winter long. 
The pine-tree said it would help it keep warm by blocking the cold 
wind from the bird freez). This response includes complete sentences 
where errors do not impact readability. 

 



Grade 4 Short-response Practice Paper 5 
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Grade 4 Short-response Practice Paper 5 Annotation 
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Score Point 1 

  
This response is a mostly literal recounting of details from the text 
(The theme of the story is a little bird that broke it’s wing and can’t 
fly with his friends so it has to find a tree that will let him live in it till 
spring). This response includes complete sentences where errors do 
not impact readability. 

 



p. 11 Extended Response (Gr. 4-8) 
“Extended-response questions are designed to assess 
Writing from Sources. They will focus primarily on Common 
Core Writing Standards. Extended-response questions will 
require comprehension and analysis of either an individual 
text or paired texts. Paired texts require students to read 
and analyze two related texts. Paired texts are related by 
theme, genre, tone, time period, or other characteristics. 
Many extended-response questions will ask students to 
express a position and support it with text-based evidence. 
For paired texts, students will be expected to synthesize 
ideas between and draw evidence from both texts. 
Extended-response questions allow students to 
demonstrate their ability to write a coherent essay using 
textual evidence . . .” 



 Extended Response 

4 Point Rubric 

• Review the 4 Criteria 

 

• Highlight   Key Words in Each Level 

 

• Noticings? 

 

Highlight 
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Grades 4-5 Expository Writing Evaluation Rubric 
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CRITERIA CCLS 

SCORE 

4 
Essays at this 

level: 

3 
Essays at this 

level: 

2 
Essays at this 

level: 

1 
Essays at this 

level: 

0 
Essays at this 

level: 

  

CONTENT AND 
ANALYSIS: the 
extent to which 
the essay 
conveys ideas 
and information 
clearly and 
accurately in 
order to support 
analysis of 
topics or text 

W.2, 
R.1–9 

  

 
— clearly 
introduce a topic 
in a manner that 
follows logically 
from the task 
and purpose 
  
—demonstrate 
insightful 
comprehension 
and analysis of 
the text(s)  

 
— clearly 
introduce a topic 
in a manner that 
follows from the 
task and purpose 
  
—demonstrate 
grade-appropriate 
comprehension 
and analysis of the 
text(s) 

 
—introduce a 
topic in a manner 
that follows 
generally from 
the task and 
purpose 
  
—demonstrate a 
literal 
comprehension of 
the text(s) 
  

 
—introduce a 
topic in a manner 
that does not 
logically follow 
from the task and 
purpose 
  
—demonstrate 
little 
understanding of 
the text(s) 
  

 
—demonstrate 
a lack of 
comprehension 
of the text(s) or 
task 

• If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2. 
• If the student writes only a personal response and makes no reference to the text(s), the response can be scored no 

higher than a 1. 
• Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
• A response totally copied from the text(s) with no original student writing should be scored a 0. 

Grades 4-5 Expository Writing Evaluation Rubric (Continued) 



Grades 4-5 Expository Writing Evaluation Rubric (Continued) 
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CRITERIA CCLS 

SCORE 

4 
Essays at this 

level: 

3 
Essays at this 

level: 

2 
Essays at this 

level: 

1 
Essays at this 

level: 

0 
Essays at this 

level: 

  
COMMAND OF 
EVIDENCE: the 
extent to which 
the essay 
presents 
evidence from 
the provided 
texts to support 
analysis and 
reflection 

W.2 
W.9 
R.1–9 

 
—develop the 
topic with 
relevant, well-
chosen facts, 
definitions, 
concrete details, 
quotations, or 
other 
information and 
examples from 
the text(s) 
  
—sustain the 
use of varied, 
relevant 
evidence 

 
—develop the 
topic with relevant 
facts, definitions, 
details, 
quotations, or 
other information 
and examples 
from the text(s) 
  
  
—sustain the use 
of relevant 
evidence, with 
some lack of 
variety 

 
—partially 
develop the topic 
of the essay with 
the use of some 
textual evidence, 
some of which 
may be irrelevant 
  
  
—use relevant 
evidence with 
inconsistency 
  

 
—demonstrate an 
attempt to use 
evidence, but only 
develop ideas 
with minimal, 
occasional 
evidence which is 
generally invalid 
or irrelevant 

 
—provide no 
evidence or 
provide 
evidence that is 
completely 
irrelevant  
  

• If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2. 
• If the student writes only a personal response and makes no reference to the text(s), the response can be scored no 

higher than a 1. 
• Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
• A response totally copied from the text(s) with no original student writing should be scored a 0. 
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CRITERIA CCLS 

SCORE 

4 
Essays at this 

level: 

3 
Essays at this 

level: 

2 
Essays at this 

level: 

1 
Essays at this 

level: 

0 
Essays at this 

level: 
  
COHERENCE, 
ORGANIZATION, 
AND STYLE: the 
extent to which 
the essay 
logically 
organizes 
complex ideas, 
concepts, and 
information 
using formal 
style and precise 
language 

W.2 
L.3 
L.6 

—exhibit clear, 
purposeful 
organization 
 
—skillfully link 
ideas using grade-
appropriate words 
and phrases 
  
—use grade-
appropriate, 
stylistically 
sophisticated 
language and 
domain-specific 
vocabulary 
  
—provide a 
concluding 
statement that 
follows clearly 
from the topic and 
information 
presented 
  

—exhibit clear 
organization 
  
 —link ideas using 
grade-appropriate 
words and phrases 
  
—use grade-
appropriate precise 
language and 
domain-specific 
vocabulary 
  
—provide a 
concluding 
statement that 
follows from the 
topic and 
information 
presented 

—exhibit some 
attempt at 
organization 
  
 —inconsistently 
link ideas using 
words and phrases 
  
—inconsistently use 
appropriate 
language and 
domain-specific 
vocabulary 
  
—provide a 
concluding 
statement that 
follows generally 
from the topic and 
information 
presented 

—exhibit little 
attempt at 
organization, or 
attempts to 
organize are 
irrelevant to the 
task 
  
—lack the use of 
linking words and 
phrases 
  
—use language that 
is imprecise or 
inappropriate for 
the text(s) and task 
  
—provide a 
concluding 
statement that is 
illogical or 
unrelated to the 
topic and 
information 
presented 

—exhibit no 
evidence of 
organization  
  
—exhibit no use 
of linking words 
and phrases 
  
—use language 
that is 
predominantly 
incoherent or 
copied directly 
from the text(s) 
  
—do not provide 
a concluding 
statement 

• If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2. 
• If the student writes only a personal response and makes no reference to the text(s), the response can be scored no 

higher than a 1. 
• Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
• A response totally copied from the text(s) with no original student writing should be scored a 0. 

Grades 4-5 Expository Writing Evaluation Rubric (Continued) 



Grades 4-5 Expository Writing Evaluation Rubric (Continued) 
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CRITERIA CCLS 

SCORE 

4 
Essays at this 

level: 

3 
Essays at this 

level: 

2 
Essays at this 

level: 

1 
Essays at this 

level: 

0 
Essays at this 

level: 

  
CONTROL OF 
CONVENTIONS: 
the extent to 
which the 
essay 
demonstrates 
command of 
the conventions 
of standard 
English 
grammar, 
usage, 
capitalization, 
punctuation, 
and spelling 

W.2 
L.1 
L.2 
  

 
—demonstrate 
grade-
appropriate 
command of 
conventions, 
with few errors 

 
—demonstrate 
grade-appropriate 
command of 
conventions, with 
occasional errors 
that do not hinder 
comprehension 

 
—demonstrate 
emerging 
command of 
conventions, with 
some errors that 
may hinder 
comprehension 

 
—demonstrate a 
lack of command 
of conventions, 
with frequent 
errors that hinder 
comprehension 

 
—are minimal, 
making 
assessment of 
conventions 
unreliable 
  

• If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2. 
• If the student writes only a personal response and makes no reference to the text(s), the response can be scored no 

higher than a 1. 
• Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 
• A response totally copied from the text(s) with no original student writing should be scored a 0. 



The fine print . . . 
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• If the prompt requires two texts and the student 
only references one text, the response can be 
scored no higher than a 2. 
 

• If the student writes only a personal response and 
makes no reference to the text(s), the response can 
be scored no higher than a 1. 
 

• Responses totally unrelated to the topic, illegible, 
incoherent, or blank should be given a 0. 
 

• A response totally copied from the text(s) with no 
original student writing should be scored a 0. 
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      Grade 4:  Myth & Fact 

 
“Why the Evergreen Trees Never Lose Their Leaves”   

 

&  
 

“Why are evergreen trees green all year round” 



The myth and the article both provide explanations for why 
evergreen trees keep their leaves in winter. How are the 
explanations similar and different? Use specific examples from the 
myth and the article to support your answer. 

 In your response, be sure to do the following: 

 describe what the myth says about why evergreen trees keep 
their leaves in winter 

 describe what the article says about why evergreen trees keep 
their leaves in winter 

 discuss how the explanations are similar and different 

 include details from both the myth and the article to support 
your answer 
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2 

Grade 4 Extended-response Question 



YOUR Responses:  Notes 

Explanations from both texts: 

• “Wide latitude of responses” 

• Scorers develop acceptable responses. 

• Who is scoring in your district?  Who is leading 
the scoring? 
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YOUR Responses:  Notes 
Explanations from both texts:  why evergreen trees 
keep their leaves in winter 

Myth: 

 

 

Article: 

65 



Grade 4 Extended-response Passage 
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Paired Passages: Myth and fact about why evergreen trees do not lose their leaves 

Passage 1: Myth 

Why the Evergreen Trees Never Lose Their Leaves 

by Florence Holbrook 

 Winter was coming, and the birds had flown far to the south, where the air was warm 

and they could find berries to eat. One little bird had broken its wing and could not fly with 

the others. It was alone in the cold world of frost and snow. The forest looked warm, and it 

made its way to the trees as well as it could, to ask for help. 

 First it came to a birch-tree. “Beautiful birch-tree,” it said, “my wing is broken, and my 

friends have flown away. May I live among your branches till they come back to me?” 

 “No, indeed,” answered the birch-tree, drawing her fair green leaves away. “We of the 

great forest have our own birds to help. I can do nothing for you.” 

 “The birch is not very strong,” said the little bird to itself, “and it might be that she 

could not hold me easily. I will ask the oak.” So the bird said, “Great oak-tree, you are so 

strong, will you not let me live on your boughs till my friends come back in the springtime?” 
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Continued from previous page… 

 “In the springtime!” cried the oak. “That is a long way off. How do I know what 

you might do in all that time? Birds are always looking for something to eat, and you 

might even eat up some of my acorns.” 

 “It may be that the willow will be kind to me,” thought the bird, and it said, 

“Gentle willow, my wing is broken, and I could not fly to the south with the other birds. 

May I live on your branches till the springtime?” 

 The willow did not look gentle then, for she drew herself up proudly and said, 

“Indeed, I do not know you, and we willows never talk to people whom we do not know. 

Very likely there are trees somewhere that will take in strange birds. Leave me at once.” 

 The poor little bird did not know what to do. Its wing was not yet strong, but it 

began to fly away as well as it could. Before it had gone far, a voice was heard. “Little 

bird,” it said, “where are you going?” 

  “Indeed, I do not know,” answered the bird sadly. “I am very cold.” 

  “Come right here, then,” said the friendly spruce-tree, for it was her voice that 

had called. “You shall live on my warmest branch all winter if you choose.” 
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Continued from previous page… 

 “Will you really let me?” asked the little bird eagerly.  

 “Indeed, I will,” answered the kind-hearted spruce-tree. “If your friends have 

flown away, it is time for the trees to help you. Here is the branch where my leaves are 

thickest and softest.” 

 “My branches are not very thick,” said the friendly pine-tree, “but I am big and 

strong, and I can keep the north wind from you and the spruce.” 

 “I can help too,” said a little juniper-tree. “I can give you berries all winter long, 

and every bird knows that juniper berries are good.” 

 So the spruce gave the lonely little bird a home, the pine kept the cold north 

wind away from it, and the juniper gave it berries to eat. 

 The other trees looked on and talked together scornfully. 

 “I would not have strange birds on my boughs,” said the birch. 

 “I shall not give my acorns away for any one,” said the oak. 
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Continued from previous page… 

 “I never have anything to do with strangers,” said the willow, and the three 

trees drew their leaves closely about them. 

 In the morning all those shining green leaves lay on the ground, for the cold 

north wind had come in the night, and every leaf that it touched fell from the tree. 

 “May I touch every leaf in the forest?” asked the wind in its frolic. 

 “No,” said the forest king. “The trees that have been kind to the little bird with 

the broken wing may keep their leaves.” 

 This is why the leaves of the spruce, the pine, and the juniper are always 

green. 

  

 www.gutenberg.org 
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Passage 2: Informational 

Why are evergreen trees green all year round? 

Evergreen trees (also known as conifers because of the cones that hold their seeds) 

include spruce, fir and pine trees. Evergreen trees do lose leaves, but not all at the same 

time the way that deciduous trees (trees that lose their leaves) do. These trees are 

specially adapted to live in climates where there may be limited annual sunshine and/or 

available water. 

The evergreen thrives in cold climates and its leaves are adapted to make the most 

of its environment. The leaves of evergreen trees are often small and narrow, like 

needles. Evergreen leaves can remain on a tree for anywhere from 1-20 years depending 

on the species of tree, but most leaves remain on the tree for less than five years. It is 

thought that by keeping its leaves year round the plant might be able to take advantage 

of periods of thaw during the winter to make food. It also means that the plant does not 

need to waste energy re-growing a full set of leaves each year. 
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Continued from previous page… 

The leaves of an evergreen have the same function as leaves of other trees, mainly 

to make food for the plant through photosynthesis. The leaves are often a dark green 

color indicating that a lot of the sun-absorbing compound chlorophyll is present. By 

having a lot of small leaves packed with chlorophyll, the plant gathers as much energy as 

it can from the sparse sunlight. It uses this energy to make food in the form of glucose. 

The dark color also helps keep the plant warm in its cold environment (think about 

wearing dark clothing on sunny day versus light or white clothing. The dark clothing 

absorbs more sunlight and is hotter to wear). 

The cold climate where evergreens often live means that even if there is a large 

amount of precipitation, the water is often frozen and therefore unavailable to the plant. 

The small surface area and the thick coating of wax on the needle-like leaves allow the 

plant to retain more water (there is less surface area available for evaporation). The small 

leaves also have small holes called stomata that are used for gas exchange; these can 

be closed very tightly to stop water loss. Lastly the small pointy leaves and the cone-like 

shape of the tree itself shed snow more easily than other trees so the evergreens are not 

as likely to break under the weight of snow and ice.  

www.ccmr.cornell.edu 
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The myth and the article both provide explanations for why 
evergreen trees keep their leaves in winter. How are the 
explanations similar and different? Use specific examples from the 
myth and the article to support your answer. 

 In your response, be sure to do the following: 

 describe what the myth says about why evergreen trees keep 
their leaves in winter 

 describe what the article says about why evergreen trees keep 
their leaves in winter 

 discuss how the explanations are similar and different 

 include details from both the myth and the article to support 
your answer 
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Grade 4 Extended-response Guide Paper 1b 
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Score Point 4 
This response clearly introduces a topic in a manner that follows logically 
from the task and purpose (The myth says that the evergreen trees keep 
their leaves in winter because they helped a little bird and The article says 
that the evergreens keep their leaves in winter because they are able to shed 
snow). The response demonstrates insightful comprehension and analysis of 
the texts (they both include the Pine, Spruce, and Juniper and They are 
different because in the myth it was a Spruce, Pine, and Juniper tree helping 
a little bird....In the article it was the tree being able to keep it’s leaves all 
year long). The topic is developed with relevant, well-chosen facts from the 
texts (None of the other trees would help her out by letting her live on their 
branches...The Spruce tree helped the little bird out, along with the Juniper 
and Pine and They are able to shed snow because they have a cone shaped 
tree...Their dark color keeps them very warm in the cold icy winter). Varied, 
relevant evidence is sustained throughout (in the myth it involves other trees 
not letting the bird live on their branches. In the article it doesn’t involve 
other trees). The response exhibits clear, purposeful organization, and 
skillfully links ideas using grade-appropriate words and phrases (But, when; 
Also because; Another way; In the article). The language used is stylistically 
sophisticated (therefore they got a gift). The response demonstrates grade-
appropriate command of conventions, with few errors. 
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Grade 4 Extended-response Guide Paper 2b 
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Score Point 4 
This response clearly introduces a topic in a manner that follows logically 
from the task and purpose (The myth says evergreen trees keep their leaves 
because the evergreen trees were being good to the birds and The article 
says evergreen trees keep their leaves because the small pointy leaves and 
the cone like shape of the tree itself shed snow). The response demonstrates 
insightful analysis of the texts (They are different because the myth is telling 
a story that not all people think it is true...the article is giving true facts that 
you can prove they are right). The topic is developed with relevant, well-
chosen facts and concrete details from the texts (the king made the wind stay 
away from the evergreen trees...the other trees were being mean to the bird, 
the king let the wind go and blow their leaves off and By having a lot of small 
leaves packed with chlorophyll, the plant gathers as much energy as it can 
from the sparse sunlight...The dark color also helps keep the plant warm). 
The response exhibits clear, purposeful organization, and skillfully links ideas 
with grade-appropriate words and phrases (Since the other, so the 
evergreens, By having, Then the article). The language is stylistically 
sophisticated with domain-specific vocabulary (true facts that you can prove). 
The response provides a concluding statement that follows from the topic and 
information presented (both giving information on the trees). The response 
demonstrates grade-appropriate command of conventions, with few errors. 
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Grade 4 Extended-response Guide Paper 3b 
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Score Point 3 
This response clearly introduces a topic in a manner that follows from 
the task (because the trees who have been good to the bird may keep 
their leaves and because, the cold climate). The response 
demonstrates grade-appropriate comprehension and analysis of the 
texts (are different because the article tells how evergreen trees keep 
their leaves in the winter describing how evergreens keep their leaves. 
The myth just tells a of how evergreens keep their leaves, and putting 
parts of facts into that story). The use of relevant evidence is sustained 
throughout (even if their is alot of rain, the water is often frozen and 
unavailible to the plant. The small area and the thick coating of wax on 
the needle like leaves allow the plant to retain the water). The 
response exhibits clear organization, and links ideas using grade-
appropriate words and phrases (The myth says, The article says, even 
if). The language is grade-appropriate with domain-specific vocabulary 
(have been good to the bird and describing). The response 
demonstrates grade-appropriate command of conventions, with 
occasional errors that do not hinder comprehension. 
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Grade 4 Extended-response Guide Paper 4b 
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Score Point 3 
This response clearly introduces a topic in a manner that follows from the 
task and purpose (The myth says the evergreen trees are nice to the bird 
and The article says the evergreen trees don’t loose their leaves because 
they are adapted to the climates). The response demonstrates grade-
appropriate comprehension and analysis of the texts (The answers in the 
storys are the same and different because in the first story they keep 
their leaves because of kindness. But in the second story their leaves 
stay on because the trees are adapted to the cold climates). The topic is 
partially developed with some textual evidence (the forest king told the 
wind only to touch the mean trees and where there is limited sun shine 
and limited water). The response exhibits clear organization, and links 
ideas using grade-appropriate words and phrases (Because, But in the 
second story, And the reason). The response provides a concluding 
statement that follows from the topic and information presented (the 
answers are the same is because the both keep their leaves). The 
response demonstrates grade-appropriate command of conventions, with 
occasional errors (loose, storys, the) that do not hinder comprehension. 
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Grade 4 Extended-response Guide Paper 5 Annotation 
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Score Point 2 

  
This response introduces a topic in a manner that follows generally 
from the task and purpose (because the forest king told the wind not 
to touch the trees and because they store food in there leaves). The 
response demonstrates a literal comprehension of the texts (they 
both tell you that they do lose there leaves just not at the same time 
and one is fiction the other one is non fiction). The topic is partially 
developed with the use of some textual evidence (told the wind not 
to touch the trees that were helping the little bird). The response 
exhibits some attempt at organization and inconsistently uses words 
and phrases to link ideas (The stories are simaler and They are 
diffrent because). No concluding statement is provided. The response 
demonstrates grade-appropriate command of conventions, with 
occasional errors (there for their, simaler, diffrent) that do not hinder 
comprehension. 
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Grade 4 Extended-response Guide Paper 6 Annotation 

88 

Score Point 2 

  
This response introduces a topic in a manner that follows generally 
from the task (the wind asked if he could blow the leaves off the 
trees and wax helps). The response demonstrates a literal 
comprehension of the texts (they both explaine the same thin but in 
differnet way that they explain). The topic is partially developed with 
some textual evidence (the king of the forest said no and its dark 
coler too). The response exhibits some attempt at organization and 
inconsistently links ideas using words and phrases (The myth says 
and In the article). The response demonstrates emerging command 
of conventions, with some errors that may hinder comprehension 
(coler, explaine, differnet). 
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Score Point 1 

  
This response introduces a topic in a manner that follows generally 
from the task (Each story has facts). The response demonstrates 
little understanding of the texts (conifouris trees hav wax on thier 
leves so snow slips right off...ever green trees don’t lose their wings 
because they were good to the bird). Ideas are developed using 
minimal evidence (conifourios trees have adapted to the weather). 
This response exhibits little attempt at organization, and lacks the 
use of linking words to connect ideas. No concluding statement is 
provided. This response demonstrates emerging command of 
conventions, with some errors (conifouris, hav, thier, leves) that may 
hinder comprehension. 
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Score Point 1 
  
This response introduces a topic in a manner that follows generally 
from the task but demonstrates little understanding of the texts (the 
Myth is they are telling you about how trees are different then other 
trees). The response demonstrates an attempt to use evidence (the 
fiction is ware the trees talk the bird talks) but the evidence is 
generally irrelevant (for are chrismis trees and for are air). This 
response exhibits little attempt at organization and does not provide 
a concluding statement. This response demonstrates a lack of 
command of conventions, with frequent errors (the Myth, then, the, 
ware, ceep, thare, are for our) that hinder comprehension. 
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Score Point 0 
  
This response demonstrates a lack of comprehension of the task. The 
response demonstrates an attempt to use evidence, which is 
generally irrelevant (The birds have flown to The south. And a bird 
broken its wing And he fownd a foreat that was worm and cosy). The 
response exhibits no evidence of organization or use of linking 
words. This response uses imprecise language and does not provide 
a concluding statement. The response demonstrates a lack of 
command of conventions, with frequent errors (to The south And a, 
wing And, fownd, foreat, worm) that hinder comprehension. 
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Grade 4 Extended-response Guide Paper 10 Annotation 
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Score Point 0 
  
This response demonstrates a lack of comprehension of the texts and 
task (They grew brave and they have to stay for spring). There is no 
evidence of organization. Language is minimal, making assessment 
of conventions unreliable. 
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Review the Sample 

Multiple Choice Questions 



    

Share Your Findings! 

    
• Read the sample readings and questions, 

highlighting key points and evidence of  

Common Core Shifts and Standards 

• Discuss 

 What are your noticings? 

 Changes from previous exams? 

 Challenges? 

 Implications for practice?  How can we promote 

student success? 

• Report Out  

 



Passage Review Criteria 
http://www.engageny.org/resource/new-york-state-passage-selection-resources-for-grade-3-8-assessments 

 

Overarching Quality Criteria: 

• Passage merits reading because of its place in the 

canon, craftsmanship, significance or content? 

• Passage is relevant and informative (info passages)? 

• Content in passage is accurate (info passages)? 

• Content in passage is told from a point of view, is 

persuasive, or presents an argument (info passages)? 

• Passage is appropriately complex? 

• There are compelling reasons (standards-based or 

other) to accept passage even though it is potentially 

provocative? 
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Fairness & Sensitivity Criteria: 
 

 Passage does not portray characters/people in a 

stereotypical fashion (e.g. physical characteristics, 

mannerisms, situations, etc.)? 

 Passage does not portray groups of people  in 

stereotypical fashion? 

 Passage avoids stereotypical activities? 

 Passage does not portray men or women in a 

gender-normative fashion? 

 Passage does not include/mention political 

organizations, fraternal orders, clubs, etc.? 

 Passage does not overly focus on moralistic 

situations or topics? 



Analysis of Text Complexity & 

Suitability for Item Development 

Item Review Criteria for 

Potential Grade 3-8 ELA Items 
http://www.engageny.org/resource/new-york-state-item-review-criteria-for-grade-3-8-english-language-arts-tests 
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Upcoming ELA/Literacy Workshops 

ELA Teachers: 

• K-2 Teachers:  March 6 

• HS ELA Curriculum Modules:  April 3 

• Scorer Leader Training:  April 19, 22, 23 

• MS Curriculum Modules:  May 23 
 

Secondary Science & S. S. Teachers: 

• Close Reading:  March 22 
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